INTRODUCTION
Malaysia being a multicultural, multi religious nation caters for adolescents to grow and develop within an Islamic state structure. However, these adolescents have the freedom to embrace their own historical and natural religion and day to day culture. Since education in Malaysia is understood as a life-long process, national integration through formal and informal education aims to create a harmonious environment between the different ethnic groups living in Malaysia (Mukherjee, 1983) . Moral Education (ME) was introduced in the Malaysian education system in 1982 as a formal subject for non-Muslim students to complement Islamic Studies which caters for Muslim students. In the ME subject, students are taught to understand and develop into moral citizens of the nation. All formations in regards to ME were based on the 1979 report of the Cabinet Committee on Education to review the implementation ME in schools. In this report, (Ministry of Education, Malaysia (1979) , it was stated that:
To build a disciplined, cultured and united society, it is recommended that while Muslim students study Islamic Religious Knowledge, and this includes other pupils who choose to follow this subject, non-Muslim pupils should be VISHALACHE BALAKRISHNAN By taught Moral and Ethics education. All pupils who study this subject, Moral and Ethics education, must take it in the examination. In both these subjects, respect for the individual and the freedom to embrace any religion in a multi-religious society must be cultivated (para 127.1, p.49).
Since 1982, ME has been introduced and implemented in preschool, primary and secondary schools. For the past three decades, the syllabus has been revised several times. Yet the subject is always critised as not being effective and a mismatch between what students need and what the subject caters (Vishalache, 2004 ).
The study focused on the actual real-life dilemmas that a group of selected multicultural, multi religious adolescents are facing. With a very strong neo-Kohlbergian approach still dominating ME pedagogy in Malaysia (Vishalache, of each decision. In the second way, students decide what is morally right by applying some socially defined template of moral rules for behaviour. If going by Kohlbergian method of using hypothetical moral dilemmas which are construction of situations which might be true or created and contains conflicts or moral differences, students of ME resolve the conflict as an outsider (Vishalache, 2002) . They use the third person perspective to use their cognitive reasoning and make decisions based on the situation given. Kohlberg (1984) assumed human beings processed all the information in moral dilemmas through cognitive structures that brought them to their moral development stage. However, in everyday life the notion of moral development also includes the affective and moral action.
In a ME research (Vishalache, 2002) , twenty-four 16-yearolds underwent a series of formal ME lessons in the classroom for a period of six months and discussions were held from time to time on the different pedagogical ME issues. Students admitted that they respond to hypothetical dilemmas according to what the ME teacher guides them to report. In real-life, their decision might differ according to the current situation and parties involved in the dilemmas they were facing. In real life, moral decisions made are for real, followed by actions, not what should be done by a certain fictitious character.
Real-life moral dilemmas are conflicts faced by individuals in their everyday lives. Gilligan (1982) found that the use of real-life moral dilemmas is more practical and realistic in understanding the moral perspective of a respondent. She found that each individual differed in the way they interpreted a moral problem and that moral dilemmas in real life were unclear and complex. It is seen as one thing by one individual and another by someone else. Thus, when individuals are facing moral dilemmas in their daily lives, they interpret those problems according to their own moral orientation and level of moral development, and particular context and experience. Wilson (1972) stated that one effective way of teaching ME is to put students in a real-life situation. He insisted that students need to feel what is being discussed and be part of the process. So the use of real-life dilemmas was used in this study. The method used in this study also closely linked with the rationale of using real-life moral dilemmas. Students had empowerment over their own dilemmas through participatory action research.
Method
The study used participatory action research methodology where the students of ME were empowered to use their own real-life moral dilemmas to be used as materials in a ME class. This study applied the participatory action research (PAR) methodology utilising qualitative techniques such as real-life dilemma discussions, observation, and document analysis and journal entry.
The PAR is undertaken collaboratively by co-participants (Kemmis & McTaggart, 1998) where inter vention, communication and development takes place in-depth. The collaborative social process (Habermas, 1994) Below is a brief visual overview of the whole PAR process used for this study ( The third phase involved students' problem formation.
Students were provided time and space to think of a reallife dilemma which they were currently experiencing. To ensure dilemmas involved moral conflicts, researcher shared her own and made time for reflection and analysis of moral dilemmas. To enable the group to identify and understand individual perceptions of the real-life that the researcher was facing, problem-posing techniques and dialogue were introduced. Empowerment also prevailed when participants were given the option of presenting a dilemma which was not from their private lives, but which they had encountered through discussions with friends or the media. Participants' confidentiality is protected by ensuring that real names are not mentioned. Instead pseudonyms are encouraged.
The fourth phase comprises the real-life moral dilemmas discussion and resolution based on participants'
perspective. Participants discuss the dilemmas and researcher asks investigative questions from time to time if necessary to probe the participants.
Examples of investigative questions:
The fifth phase is the reflective phase. After a few cycles of dilemma analysis and self-reflection as well as journal entries based on all the moral dilemmas presented, participants met for the final cycle to reflect upon what the PAR process meant to them and how it had influenced their perspective about real-life moral dilemmas. Towards the end of the research in each school, students viewed the selected video recordings and listened to the audio to ensure face validity and to allow them to make changes to their decisions based on their reflection and moral actions taken during the PAR research process (Table 2) .
Autonomy
According to Dworkin (1988) , the core notion in autonomy is that the autonomous individual can make free choices and act on them. Autonomy seems to be the key conflict among the participants in the PAR research. They find themselves constantly battling with this moral conflict in interaction with their parents and with other members of society. An enriched understanding of autonomy must take account of "emotions, needs, attitudes, preferences, feelings and desires", as well as "community structures and social interdependence" (Kleinig, 1982, p. 71 & 76) . The PAR students think that those around them do not understand their needs and this causes moral conflicts, particularly with those in authority.
PAR Process
Phase Briefdescription In almost all moral conflicts of autonomy participants had conflicts with their parents and one (Dilemma 5# Seri Pagi) with the school authority. Although desiring some autonomy to direct their own lives, participants still respected their parents and other authorities. This takes us to the next theme which is respect.
Respect
Although respect is included in the curriculum, the following extract shows participants view this value as a two way process:
Give a listening ear to the child, but the child too must be more patient with mum and tolerant and respect the mum's feelings. It's a two way-process and will take time for each party to respect the other. By then we will all be adults.
Just hope we don't repeat the same mistake with our children… (Kekwah)
The above extract was taken from one Kekwah participant's journal. The participant talks about the two way process of respect which seems to be in conflict here. Respect constitutes another theme in which participants identify conflict in values. They respect their parents and others for who they are, but they also feel the need to have mutual respect from those they conflict with. The conflict in respect interfered with their other activities and made them feel the need to have more respect. They also wanted their parents to understand them and accommodate their needs.
Conflict of mutual respect
The participants focussed on the need for mutual respect. The participants feel that not much is done to respect the earth and environment. Due to development, nature is suffering and my students expressed an awareness of the consequences that are damaging the planet earth.
According to Smyth (1996) , tensions exist between humankind and nature, and between values relating to the orderly working of the living system and to human lifestyles within those human lifestyles. Thus this tension turns into conflicts if man and nature do not complement each other. It is interesting to note that the students brought up this conflict in relation to their beliefs; this differs from the way it is implemented in the ME syllabus.
Respect versus autonomy
Respect for parents and respect from parents is also seen 
Respect versus authority
In another dilemma, a participant wrote the conflict in getting mutual respect from parents and family members.
In Malaysian culture, parents are placed high upon a pedestal. This is based either upon religious or cultural and traditional norms. However, the issue below challenges traditional thoughts in a social setting:
My parents are busy at work every day. Sometimes, we siblings hardly see them for days due to their work schedule.
My brother is always playing computer games while my sister is 24 hours hanging on the phone. They don't respect me as a younger child at home and I wish my parents spent more time with us than at work. (Dilemma 6# Seri Pagi)
In the traditional family, mothers were always at home when children returned from school (Handel, Cahill & Elkin, 2007 Listening is one of the most valued qualities of an educator -but is all too often lacking (Taylor, 1996) . According to Shapiro (2008) , "when you listen to the feelings of others in a respectful way, people will like you better and treat you better too" (p.7). The student in the above conflict feels that the lack of mutual respect between teacher and students is the cause of the conflict above. They want to be listened to and be respected in mutual ways. Here is an excerpt based on the conflict above which details why the participants are having conflict with the Science teacher:
E: When we ask her, she writes concepts like "F=Ma", that's it…what it represents also we don't know. Instead of clearing our minds, she confuses us.
F: She always says, "You're all intelligent students so you should find things out for yourselves".
A: Because of her, Science has become a boring, rote learning subject. We don't go to labs to do experiments. We do badly in our examination and get scolded at home.
C: She always says that Science is not a girls' subject. Even if we get minimal grades, she says it's good enough.
E: But that's not fair because some of us love Science and want to excel in that subject. 
Trust
In all three schools where the research was conducted, this theme kept recurring either in the focus group discussions or in students' dilemma analysis journals. Participants raised the concept of self trust -new to ME -because they are trying to find a balance between the requirements of societal norms and their own will power. Trust versus mistrust and trust versus care are seen as interpersonal or intrapersonal.
Trust versus care
When the participants conflict with parents, they find it difficult to build a trusting relationship with either parent who has been strictly brought up due either to the hardship The conflict of self-trust and how the participant is in conflict with himself regarding all the subjects he has to study and excel at is a great issue for him. He knows he is expected to manage time and himself. Being an adolescent, his parents have indicated that they trust him to manage himself but self-trust is his problem now. The issue of his parents trusting him to excel academically is also a conflict that is taking place within him. From trust, I will now proceed to freedom. 
Freedom versus responsibility
In the first conflict below, the participant knows his parents are responsible for him but at the same time he wants more freedom for himself. It is a conflicting situation and the student feels demoralised when freedom is not permitted by his parents:
My parents don't understand me at all. I want more freedom in my life. I don't know whether it is good to think wrong of my parents. I wish they were more understanding of my individual needs. I feel whatever they think good for me is actually demoralising me. (Dilemma 1# Orkid)
"Demoralising" is a very strong term and refers to scenarios where the participant felt that he was not treated an individual, his dignity was at stake and he had no control over his own self. Based on my observations most students felt they should not be told to follow everything that their parents expect and should have some freedom. This conflict has an overlap with the autonomy theme.
Freedom of speech and expression is covered in ME but the students are unable to practise that at home due to In Malaysia, the SPM examination is centralised and practices an open system. It means students can take as many subjects they want to study. However, while in theory it provides students the opportunity to choose what they want to study, in practice the schools usually set what subjects students can take based on the teachers and other basic amenities available in the school premises. However, the "paper chase" that gets into the students makes them compete and take so many subjects that it becomes stressful for some students.
Freedom versus parental expectations
The notion of freedom presents conflicts when parental 
Tolerance versus care
In a conflict of tolerance versus care, this participant is trying to manage her relationship with a friend for whom she cares but whose gossiping habits she cannot accept:
My friend likes to gossip. She was in my class but now we are in different classes. Beginning of this year, we were okay and as usual during recess, we will talk until the bell rings. As time passed, I realised that every time she came to me, Here is the conflict of child versus parents -father, to be specific, who uses his authority to confine the child to studying activities. As for the student, he finds this attitude suffocating and is tolerating the father. It is very common for Malaysian parents to ask their children to "study, study
and study". For many parents, a studying child is a good child and vice versa. But for a child, it actually conflicts with his own beliefs and hopes.
Tolerance versus tradition
In the Malaysian tradition, elders whether in family, school, or society are more influential than younger members. In the dilemma below, this participant is experiencing a moral dilemma related to this and feels the need for mutual tolerance:
My brother and I have never tolerated each other even though our mother used to advise us both. But further analysis will show that it is more than that; the younger sibling is actually fighting against the normal cultural practice and traditions.
Moral choices of the participants
Choice is necessary because, to be a moral person, one must have more than one course of action available, as well as both the authority and the competence to choose which course of action to follow (Boostrom, 1998) . When I analysed the data from the PAR cycles that I carried out in the three different schools, I found that the participants were keen to discuss and deliberate the moral choices N: When we tell sorry, the other party will respect us more.
M: By asking forgiveness first, older brother will think, small child also can say sorry and they will realise their mistake and this can enhance the family ties. (Seri Pagi)
In their journals, the choice for the above dilemma reflected the influence of traditions and religion:
It is in our religion that we must respect our elders. At times our siblings make mistakes, but we have to forgive them. 
RESEARCH PAPERS
In Dilemma 5# Orkid, the participants yearn for autonomous choices compared to the authoritative ways of their parents. The excerpt here shows how students are (Orkid)
The discussion from here took a twist; there were two opinions among the participants and they reached a point of deciding that they need freedom but that freedom needs to have limits. The responsibility that parents take upon themselves to protect the adolescents seems to conflict with the need for freedom by the adolescents.
However, the participants themselves disputed and J: Love is a part of life; so think first before doing anything.
Because every action has its reaction and every reaction that we gain has its own action. Whatever it is, think and do. 
